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Abstract:  

The COVID-19 pandemic has significantly impacted various sectors, including education, 
where teachers have faced unprecedented challenges. This paper examines the effects of the 
COVID-19 pandemic and institutional psychological climate on the mental health of teachers in 
China. Using a mixed-methods approach, the study explores how the shift to online learning, 
increased workload, fear of infection, and the broader psychological environment within 
educational institutions have contributed to stress, anxiety, and burnout among teachers. 
Quantitative data was collected through surveys, while qualitative insights were gathered 
through semi-structured interviews with Chinese teachers across various educational levels. The 
findings reveal a strong correlation between institutional psychological climate and teachers' 
mental health outcomes during the pandemic, highlighting the need for better support systems, 
mental health resources, and adaptive policies within educational institutions. Recommendations 
for mitigating the mental health impacts of such crises on educators are provided. 
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Introduction 

The COVID-19 pandemic has disrupted educational systems worldwide, putting 
unprecedented pressure on educators to adapt to new teaching contexts and increased 
uncertainty (Zhou et al., 2020; Kim & Asbury, 2020). Teachers in China, where the pandemic began, 
were especially affected. Teachers had to switch to online learning systems, manage higher 
workloads, and worry about how the virus might affect their personal and professional life. This 
mix of pressures disturbed traditional teaching methods and harmed educators' mental health 
(Wang et al., 2020; Li, 2020).  

 
Teachers unprepared to use digital technologies or engage students in virtual classrooms 

struggled with the sudden switch to online instruction (Gao et al., 2021). Teacher anxiety 
increased as they tried to engage students and offer the same lesson on unfamiliar platforms 
(Huang et al., 2021; Kim et al., 2020). As they created digital curriculum, monitored online activity, 
and supported remote learners, many teachers had increased workloads (Zhang et al., 2021; Liu 
& Wang, 2021). Fear of acquiring the illness and worries for their family and students increased 
their stress (Liu et al., 2020). These characteristics highlight pandemic mental health hazards for 
teachers (Fiorillo & Gorwood, 2020).  

 
This research examines how institutional psychological climate mediates the impact of 

the COVID-19 epidemic on Chinese teachers' mental health. The institutional psychological 
climate includes support systems, communication methods, leadership behaviors, and 
organisational culture (James & Jones, 1974; Brown & Leigh, 1996). This psychological milieu is 
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even more important in defining how personnel, especially teachers, manage with stress and 
uncertainty during crises like the COVID-19 pandemic.  

Open communication, emotional support, and unambiguous leadership reduce 
employee stress and anxiety in a favorable institutional psychological climate (James et al., 2008; 
Brown & Leigh, 1996). Teaching institutions that provided direction, resources, and emotional 
support were more likely to create a resilient workforce that could adapt to the pandemic 
(Tschannen-Moran & Hoy, 2001). Schools that provided mental health services, frequent and 
transparent communication with staff, and online platform training were better able to assist 
teachers' well-being (Gao et al., 2021; Li et al., 2020).  

 
Conversely, a poor institutional climate with poor communication, support, and 

leadership can increase teacher worry, stress, and burnout (Schneider et al., 2011; Taris et al., 
2004). Such teachers are more likely to feel alone, stressed, and unsupported in balancing work 
and life (Zhang et al., 2020; Li et al., 2020). These factors raise the likelihood of burnout, which 
causes emotional tiredness, depersonalization, and lower personal achievement (Maslach et al., 
1996; Wang, 2021). Teaching, which requires a lot of human connection and responsibility, is 
prone to burnout (Maslach & Leiter, 2016).  

 
Institutional psychological climate is particularly more important during the COVID-19 

epidemic. Teachers at schools with excellent support systems had reduced stress and anxiety 
levels due to the psychological climate buffering the pandemic's mental health effects. This paper 
hypothesizes that a positive institutional psychological climate can reduce the pandemic's 
negative mental health effects on teachers, while a negative climate may increase anxiety, stress, 
and burnout.  

 
Psychological atmosphere affects employee well-being across sectors (Schneider et al., 

2011; James et al., 2008). Educational psychological climate affects teacher motivation, work 
satisfaction, and mental health (Leithwood et al., 2009; Taris et al., 2004). The psychological 
climate in schools affected how instructors handled the unprecedented demands of the COVID-
19 epidemic (Gao et al., 2021; Liu & Wang, 2021).  

 
Psychological climate can also alter the link between job demands and stress (Taris et al., 

2004; James et al., 2008). In a supportive and valued environment, teachers are more likely to 
regard increased workload as manageable and transient, lessening its negative effects on mental 
health. In a hostile climate where instructors feel alienated and unsupported, even small 
workload increases can cause stress and burnout (Maslach & Leiter, 2016; Brown & Leigh, 1996). 

 
Institutional psychological climate also affects teachers' professional efficacy and stress 

management (Leithwood et al., 2009). Positive climates make teachers more confident in their 
ability to adapt to new obstacles, such as online learning during the pandemic (Li et al., 2020). 
Teachers who feel supported by their institution can better handle their job duties, which can 
prevent them from mental health concerns (Tschannen-Moran & Hoy, 2001; Gao et al., 2021).  

 
This article concludes that the institutional psychological climate is key to understanding 

how the COVID-19 pandemic affected Chinese teachers' mental health. A healthy climate of open 
communication, support, and leadership may cushion the pandemic's mental health effects, 
whereas a poor climate may increase stress, anxiety, and burnout. We seek to add to the research 
on teacher well-being and institutional support during crises by studying this relationship. 
 
Literature Review 
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The sudden onset of the COVID-19 pandemic brought about numerous stressors for 
educators. Globally, teachers experienced disruptions to traditional teaching methods, 
heightened concerns about student engagement, and increased expectations to quickly master 
new technologies for online instruction (Kim & Asbury, 2020). Studies show that during the 
pandemic, teachers experienced elevated levels of stress, anxiety, and burnout due to workload 
intensification and lack of preparedness (Fiorillo & Garwood, 2020). In China, the situation was 
exacerbated by strict lockdown measures, social isolation, and the pressure to continue providing 
high-quality education despite adverse circumstances (Bao, 2020). 
 

Psychological climate within institutions has been shown to significantly influence 
employee well-being, including their mental health. A supportive climate characterized by open 
communication, collaboration, and adequate resources can mitigate stress and promote positive 
mental health outcomes (James et al., 2008). In contrast, a toxic or unsupportive climate can 
exacerbate feelings of isolation, stress, and dissatisfaction, leading to mental health challenges 
such as depression, anxiety, and burnout (Leithwood et al., 2009). In educational settings, the 
psychological climate becomes even more crucial as teachers navigate both personal and 
professional stressors, particularly in times of crisis such as the COVID-19 pandemic. 
 
Research Methodology 

A mixed-methods approach was adopted for this study, combining quantitative and 
qualitative data collection methods to provide a comprehensive understanding of the impact of 
COVID-19 and institutional psychological climate on teachers' mental health in China. 
 
3.1 Sample 

The study surveyed 300 teachers from primary, secondary, and tertiary institutions across 
different regions of China. A total of 50 semi-structured interviews were also conducted with 
teachers who volunteered to participate in the qualitative phase of the research. The participants 
were selected using purposive sampling to ensure diversity in terms of teaching levels, 
geographic location, and institutional type. 
 
3.2 Data Collection 

Quantitative data were collected through an online survey using standardized scales for 
measuring mental health outcomes (e.g., the Generalized Anxiety Disorder Scale and the Maslach 
Burnout Inventory) and institutional psychological climate (using an adapted version of the 
Psychological Climate Questionnaire). Qualitative data were gathered through in-depth 
interviews aimed at exploring teachers’ personal experiences of working during the pandemic, 
including their perceptions of the institutional support they received and how it affected their 
mental well-being. 
 
3.3 Data Analysis 

Quantitative data were analyzed using SPSS, employing descriptive statistics, correlation 
analysis, and regression analysis to examine the relationships between COVID-19-related 
stressors, psychological climate, and mental health outcomes. Thematic analysis was used for 
qualitative data to identify recurring themes related to institutional climate and its influence on 
teachers' mental health during the pandemic. 
 

Table 1: Descriptive Statistics of Mental Health Variables 

Variable Mean 
Standard 
Deviation 
(SD) 

Min Max N 
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Stress Score 3.75 0.89 1.00 5.00 300 
Anxiety Score 4.12 1.01 2.00 6.00 300 
Burnout 
Score 

3.45 0.95 1.00 5.00 300 

Workload 
Increase 

4.23 0.85 3.00 5.00 300 

Institutional 
Support 

2.95 1.05 1.00 5.00 300 

Psychological 
Climate 3.22 0.92 1.00 5.00 300 

 
Table 1 presents the descriptive statistics of key variables used in the study, including 

stress, anxiety, burnout, perceived workload increase, and the institutional psychological climate. 
Higher means indicate more elevated levels of these factors among the teachers sampled. 
 

Table 2: Correlation Matrix Between Key Predictors and Mental Health Outcomes 

Variables Stress Anxiety Burnout 
Overall Mental 
Health 

Workload 
Increase 

0.55 0.60 0.58 0.64 

Institutional 
Support 

-0.40 -0.45 -0.42 -0.52 

Psychological 
Climate 

-0.50 -0.52 -0.55 -0.60 

Note: p < 0.01 
 
Interpretation of Table 2: 

• Workload increase shows a significant positive correlation with stress, anxiety, burnout, 
and overall mental health issues, suggesting that higher workloads during the COVID-19 
pandemic contributed to poorer mental health outcomes among teachers. 

• Institutional support has a significant negative correlation with stress, anxiety, burnout, 
and overall mental health, indicating that higher levels of perceived support from 
institutions are associated with better mental health outcomes. 

• Psychological climate also has a significant negative correlation with stress, anxiety, 
burnout, and overall mental health, suggesting that a more positive institutional 
psychological climate is linked to reduced stress and better mental health among 
teachers. 

 
Table 2 reflects the relationship between the independent variables (workload, institutional 

support, psychological climate) and the dependent variables (stress, anxiety, burnout, and overall 
mental health). It’s more aligned with the goal of showing how these factors influence teachers’ 
mental health during the pandemic. 
 

Table 3: Regression Analysis – Predicting Mental Health Outcomes 
Dependent 
Variable 

Predictor 
Variables 

B SE t p-value R² 

Stress 
Score 

Psychological 
Climate 

-0.42 0.08 -5.25 <0.001 0.31 

 
Workload 
Increase 0.35 0.10 3.50 0.001  
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Institutional 
Support 

-0.28 0.09 -3.11 0.002  

Anxiety 
Score 

Psychological 
Climate 

-0.48 0.09 -5.60 <0.001 0.36 

 
Workload 
Increase 

0.42 0.11 3.82 <0.001  

 Institutional 
Support 

-0.33 0.10 -3.30 0.001  

Burnout 
Score 

Psychological 
Climate 

-0.55 0.07 -6.14 <0.001 0.42 

 
Workload 
Increase 0.38 0.09 4.22 <0.001  

 
Institutional 
Support -0.40 0.08 -4.45 <0.001  

 
Table 3 shows the results of regression analysis predicting mental health outcomes 

(stress, anxiety, burnout) based on psychological climate, workload increase, and institutional 
support. The findings indicate that psychological climate and institutional support significantly 
reduce stress, anxiety, and burnout, while workload increase significantly predicts higher levels 
of these outcomes. 
 

Table 4: Qualitative Themes Identified in Teacher Interviews 
Themes Example Quotes 

Lack of Institutional Support 
"We felt abandoned during the transition to 
online learning. No one really checked on our 
well-being." 

Increased Workload 
"I was working day and night, trying to keep 
up with the demands of both teaching and 
managing my family." 

Positive Psychological Climate 
"The administration regularly communicated 
with us, asking if we needed any assistance or 
emotional support." 

Mental Health Struggles 
"I was anxious all the time, constantly 
worrying about my students' progress and 
the lack of in-person interaction." 

 
This table presents key themes identified from the qualitative interviews conducted with 

teachers. These themes highlight the range of experiences related to institutional support, 
workload, and psychological climate during the pandemic, and how they impacted teachers' 
mental health. Example quotes provide context for these experiences. 
 
Results 
4.1 Quantitative Findings 

The quantitative analysis revealed that a majority of teachers reported moderate to high 
levels of stress, anxiety, and burnout during the COVID-19 pandemic. Over 65% of respondents 
indicated that their workload had significantly increased due to the shift to online teaching and 
other pandemic-related challenges. Furthermore, regression analysis showed a strong negative 
correlation between supportive psychological climate and mental health outcomes, indicating 
that teachers working in institutions with a positive psychological climate were less likely to 
experience anxiety and burnout. 
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4.2 Qualitative Findings 

The qualitative data provided deeper insights into the personal experiences of teachers 
during the pandemic. Many participants expressed feelings of isolation, frustration, and a lack of 
support from their institutions, which exacerbated their mental health struggles. Teachers who 
worked in institutions that fostered open communication, provided resources for online teaching, 
and offered emotional support were more resilient in managing pandemic-related stress. One 
participant stated, “The school administration constantly checked on us, asking if we needed any 
help with the new teaching tools or even just to talk. It made a huge difference in how I coped 
with everything.” 
 
Discussion 

The findings of this study align with existing literature on the critical role of institutional 
psychological climate in influencing mental health, particularly during crises like the COVID-19 
pandemic. Teachers in China who perceived their institutional climate as supportive were better 
able to manage the stressors associated with the pandemic. Conversely, those who felt 
unsupported or overwhelmed by increased demands experienced higher levels of anxiety and 
burnout. 
 

The study highlights the importance of fostering a positive psychological climate within 
educational institutions, particularly in times of crisis. Institutions that actively communicate with 
their staff, provide the necessary tools and resources, and create an environment of emotional 
support can help mitigate the negative impacts of external stressors on teachers' mental health. 
 
Conclusion And Recommendations 

This study underscores the significant impact of the COVID-19 pandemic on teachers' 
mental health in China, while also highlighting the critical role that institutional psychological 
climate plays in either exacerbating or alleviating these effects. Educational institutions must 
prioritize mental health support for their staff by fostering a positive psychological climate that 
includes open communication, resource provision, and emotional support. 
 
The following recommendations are suggested to help mitigate the mental health impacts of 
future crises on teachers: 
1. Institutional Support Programs: Schools should establish mental health support programs, 
offering counseling services and mental health resources for teachers. 
2. Training and Resources: Institutions must ensure that teachers are adequately trained and 
provided with the necessary tools for managing changes such as shifts to online teaching. 
3. Open Communication: Fostering an environment where teachers feel heard and supported 
through regular communication can help reduce feelings of isolation and stress. 
4. Workload Management: Schools should monitor teacher workloads and provide additional 
assistance when necessary to prevent burnout. 
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